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                                                                        C&I Lesson Plan Template


	Unit 3/Week 4
	lesson Mahalia Jackson

	Grade 5
	subject:    ( ELA    ( SS    ( SCI    ( Math    


Preparation

	content objectives: 
· Students will be able to read closely to determine what the text says explicitly and to make logical inferences from it, using specific evidence when writing and speaking to support conclusions drawn from the text.

*Teacher’s can write or adjust content objectives’ to meet the needs of their students.
	language objectives: 
· Through discussion and writing students will demonstrate an understanding of word relationships and nuances in word meaning.

*Teachers should review the text dependent questions in order to specifically identify which language features being addressed. Those language features should be inserted into the objective. 

· Students will engage in a range of collaborative discussions and build on others’ talk in conversation by responding to the comments of others through multiple exchanges.

*Collaborative discussion includes one-on-one partnerships with students and/or adults, small groups, and the whole class. 

*Teachers should identify and incorporate those language features necessary for students to effectively communicate their ideas to one another.

	accommodations (IEP/504): Use appropriate accommodations as designated by students’ IEPs and in response to students’ needs. 
	materials

· Teacher’s Edition 
· Student Anthology

	ela/literacy standards: RL.5.1; RL.5.2; RL.5.3; RL.5.4; RL.5.10; SL.5.1; SL.5.2; L.5.1; L.5.2; W.5.2; W.5.4
	content area standards: N/A

	instructions: First Reading: During the first reading students will read to understand the purpose of the text. On level students will read the text independently. Below level readers will read the text with the teacher, a partner or using the listening center. Rereading (2 lessons): During the next readings, done over two days, students will carefully examine the author’s choice of vocabulary, syntax, and literary elements. Students will cite evidence from the text to gain deeper meaning. During these lessons students may be asked to record their ideas in writing. Culminating Writing Task: Students are challenged to organize their thinking and cite evidence to explain the big ideas of the text.  


Building Academic Vocabulary

	embedded instruction (Tier 3 & Tier 2)
Identify vocabulary words that require some attention in order for students to comprehend the text. Define these words quickly in context, using a student friendly definition.
	extended instruction (Tier 2)
Identify vocabulary words that build academic language and are essential to comprehending the text. These words may be defined quickly in context, but will be revisited for students to integrate into their vocabulary.  

	cures (pg 352) – to make sickness go away

wove (pg 353) – brought different things together

Jazz (pg 355) – type of music 
rhythm (pg 355) – repeated patterns of sound
bales (pg 355) – a large amount of something that is tied together
idol (pg 356) – someone or something you love or look up to
pianist (pg 356) – someone who plays the piano
posthumously (pg 356) – after someone’s death
released (pg 356) – made available for people to buy
	sorrow (pg 353) – feeling of great sadness

expressive (pg 355) – showing clearly what someone thinks or feels

reputation (pg 356) – the opinion people have of you
appreciate (pg 357) – to understand how important something is 


Teacher OVERVIEW

	big ideas and key understandings: The roots of the blues go back to slavery. A story about the life of Mahalia Jackson who brought a blues influence to gospel music.


	synopsis: Mahalia Jackson is an example of an expository text.  The story is presented through the eyes of the author (Julius Lester) and is “told” by him to his granddaughter.  It traces the evolution of blues – a form of music rooted in feelings/emotions and similar in many ways to a religious form of music called gospel.  The story highlights aspects of the life of Mahalia Jackson and about her influence on this type of music.


Lesson

	introduction/opening: “Today we will read the story Mahalia Jackson, a piece of expository nonfiction written by Julius Lester and illustrated by Lisa Cohen.  Expository nonfiction explains what certain things are and how they came to be.  All good readers pay close attention to the text, so as you read, notice how the author explains a musical form known as the blues and how it came to be.”  *Teachers should be clear that the pronunciation is Ma-hal-ia (long A for the second A…)  Preview and predict: Have students look at the selection title, question, and illustration. Ask students to identify the subject of the text and predict who the person in the illustration might be.  Have students write two questions about the selection in their strategy response log/readers’ notebook.
	Teacher Notes:

Leveled readers available on additional blues singers (such as Ray Charles and Aretha Franklin)


	text dependent questions

· Begin with a “winnable” question that will help orient students to the text.

· The sequence of questions should build a gradual understanding of the key meanings. 

· Questions should focus on a word/phrase, sentence or paragraph. 
	responses

· Answers that reference the text. 
· Multiple responses may be provided using different pieces of evidence
· Inferences must be grounded logically in the text
	

	Page 352 

What words or phrases does the narrator use to describe the blues, both the music and the feelings? Explain what this means in your own words.
	“Like having the flu in your feelings”, “Your heart needs blowing”, “Not only a feeling but also a kind of music”, “The music and the beat wrap about your heart like one of your grandmother’s hugs”

The blues are sad feelings and the music can have sad words but it makes you and your heart feel better
	

	Page 352

How does the narrator explain slavery? How is slavery connected to the blues? 


	Uses an analogy of owning a car to show that slavery is when people owned black people and could sell them. The roots of the blues go back to slavery. Slaves “fought against” it by singing songs called spirituals and it evolved into blues music once the slaves were technically free. They still worked the same land for little money and so probably someone was out in the field feeling bad about things and started singing to make herself feel better.
	

	Page 353

What example of figurative language does the narrator use to describe how the person feels working in the field? What does it mean? 
	Uses a simile: “Thinking about it made her heart burn as if it had been struck by lightning.” What does that mean? The person felt stuck and depressed because they knew nothing would ever change. It made their heart hurt so much. 
	

	Page 355

How does the author compare gospel music to the blues?

Why does the author state, “both can make you start moaning like you’ve just bitten into the best fried chicken anybody ever made…”?
	Gospel music is religious and usually sung in churches while blues can/is sung anywhere.  Blues music refers more to emotions and feelings – gospel and blues have influenced each other. 

The author wants the reader to recognize that both forms of music evoke strong emotions.
	

	Page 355

Turn and talk: What do we learn about Mahalia and where/how she grew up?


	We learn: she grew up in New Orleans, father worked on the docks and was a barber at night, he was a preacher on Sundays, mother died when Mahalia was five, her father took her to live with her aunt, Mahalia Paul, Mahalia never lived with her father again but saw him almost every day at his barbershop.  She grew up loving music, she admired/wanted to sing like Bessie Smith, her aunt was very religious and took her to church everyday and that’s where Mahalia first started singing.
	

	Page 355

What does Mahalia say about how music impacted her life? 


	“Everybody sang and clapped and stomped their feet, sang with their whole bodies!  they had the beat, a powerful beat, a rhythm we held on to from slavery days, and (the) music was so strong and expressive, it used to bring the tears to my eyes.”
	

	Page 356

Why did Mahalia move to Chicago?

What details about Bessie Smith had an impact on Mahalia?


	Mahalia heard stories from relatives and friends about how good life was in Chicago.

When Mahalia saw her idol Bessie, she remembered that Bessie, “filled the whole place with her voice (and) I never went home until they put us out and closed up for the night.” 
	

	What events in Chicago led up to the release of Mahalia’s first album in 1946?


	At sixteen, Mahalia joined a gospel group and a church choir (while working the day as a maid in a hotel); she was brought to the attention of Thomas A. Dorsey (who directed a number of gospel choirs in Chicago), the father of gospel music; Dorsey had been a pianist for Ma Rainey (the Blues singer Bessie Smith traveled with) and began taking Mahalia to out-of-town churches and concerts.
	

	Page 357

Martin Luther King, Jr. invited her to sing before his famous “I Have a Dream” speech. What does this invitation signify or mean? 
	Mahalia was a close friend of his and that he felt she was a talented singer. Students may also infer that he asked her because she was black and represented his message. The music that she sings is so connected to black people in America.
	

	Page 357

What does the reader know from the author’s description about Mahalia’s voice?


	She had a big voice and she could go from a high note to a low note as easily as you put one foot in front of the other.  She could hold a note until you thought she should run out of breath, and she could put together a lot of notes in a line of music that would take your breath away.
	

	Page 357

In the last paragraph, what does the author explicitly state that he regrets?  


	When the author was a teenager, he was attending a meeting in Chicago with his church youth group.  Mahalia came to the meeting and sang a few songs and even though he knew who she was, he, “didn’t have sense enough to appreciate listening to one of the greatest singers of the twentieth century.”
	

	guided practice (Gradual release leading to students independently completing task): Text dependent task includes text dependent questions leading to a culminating question that allows students to demonstrate understanding of the big ideas and key understanding by citing evidence from multiple places in the text. 

text based questions (Taken from close reading):

1. What do we learn about Mahalia and where/how she grew up?

2. What does Mahalia say about how music impacted her life? 

3. What events in Chicago led up to the release of Mahalia’s first album in 1946?

4. Martin Luther King, Jr. invited her to sing before his famous “I Have a Dream” speech. What does this invitation signify or mean?

culminating question:
How did Mahalia’s upbringing influence her path to becoming a singer? In what ways was Chicago a turning point in her life?
	

	closing: Highlight key skills and strategies students used while making meaning of the text. For example: I like the way Bryce cited evidence from the text. I noticed Joe was inferring meaning when he recognized that Jessie was feeling guilty. 
	

	assessment: observation checklist, written response
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