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                                                                       C&I Lesson Plan Template


	Unit 5/Week 5
	lesson Me And Uncle Romie

	Grade 3
	subject:    ( ELA    ( SS    ( SCI    ( Math    


Preparation

	content objectives: 
· Students will be able to read closely to determine what the text says explicitly and to make logical inferences from it, using specific evidence when writing and speaking to support conclusions drawn from the text. 
*Teachers can write or adjust content objectives to meet the needs of their students.
	language objectives:
· Through discussion and writing students will demonstrate an understanding of word relationships and nuances in word meaning.

*Teachers should review the text dependent questions in order to specifically identify which language features being addressed. Those language features should be inserted into the objective. 

· Students will engage in a range of collaborative discussions and build on others’ talk in conversation by responding to the comments of others through multiple exchanges.

*Collaborative discussion includes one-on-one partnerships with students and/or adults, small groups, and the whole class. 

*Teachers should identify and incorporate those language features necessary for students to effectively communicate their ideas to one another.

	accommodations (IEP/504): Use appropriate accommodations as designated by students’ IEPs and in response to students’ needs. 
	materials

· Teacher’s Edition 
· Student Anthology

	ela/literacy standards: RL.3.1, RL.3.2, RL.3.3, RL.3.4, RL.3.5, RL.3.7, RL.3.10, W.3.4, W.3.5, W.3.6, W.3.10, SL.3.3, L.3.1, L.3.2, L.3.3, L.3.4, L.3.5
	content area standards: N/A

	instructions: First Reading: During the first reading students will read to understand the purpose of the text. On level students will read the text independently. Below level readers will read the text with the teacher, a partner or using the listening center. Rereading (2 lessons): During the next readings, done over two days, students will carefully examine the author’s choice of vocabulary, syntax, and literary elements. Students will cite evidence from the text to gain deeper meaning. During these lessons students may be asked to record their ideas in writing. Culminating Writing Task: Students are challenged to organize their thinking and cite evidence to explain the big ideas of the text.  


Building Academic Vocabulary

	embedded instruction (Tier 3 & Tier 2)
Identify vocabulary words that require some attention in order for students to comprehend the text. Define these words quickly in context, using a student friendly definition.
	extended instruction (Tier 2)
Identify vocabulary words that build academic language and are essential to comprehending the text. These words may be defined quickly in context, but will be revisited for students to integrate into their vocabulary.  

	fierce (pg 250) – frightening 

regular (pg 251) – normal or usual 
stretching up (pg 254) – reaching up

swarms (pg 255) – crowds 
silvery (pg 255) – smooth

disappeared (pg 257) – no longer seen, gone 
smeared (pg 263) – spread 

preserves (pg 263) – something made from boiling fruit, like jam
	boasted (pg 251) – bragged 

ruined (pg 261) – spoiled or destroyed
glorious (pg 261) – beautiful or impressive 
crept (pg 261) – to move quietly and carefully, to sneak


Teacher overview

	big ideas and key understandings: Despite where people live, they often have more in common than they might think. First impressions aren’t always accurate.
	synopsis: Jame’s mother has complications related to her pregnancy, so she sends James from North Carolina to visit his Uncle Romie and Aunt Nannette in New York City. James has a wonderful time exploring the city with Nannette. He rarely sees Romie, a busy collage artist, until his Aunt suddenly leaves to attend a funeral. James is left with Romie, who turns out to be kind and share interests with James, including the parallels of their childhoods in North Carolina. Romie sends James back home with a collage to remember his time in NYC. When James arrives home, he creates a special collage for Romie. 


Lesson

	introduction/opening: “Today we will read Me And Uncle Romie. All good readers pay close attention to the text. As we read today I want you to be thinking about the text and its meaning.” 
	Teacher Notes:

	text dependent questions

· Begin with a “winnable” question that will help orient students to the text.

· The sequence of questions should build a gradual understanding of the key meanings. 

· Questions should focus on a word/phrase, sentence or paragraph. 
	responses

· Answers that reference the text. 
· Multiple responses may be provided using different pieces of evidence
· Inferences must be grounded logically in the text
	

	Page 250

Why is James going to stay with his Uncle, and why is James unsure about the trip?


	His mother is pregnant and needs to “stay off her feet.” His father decides it is a good time for James to visit his uncle. Students may infer that his mother was unable to care for James because of her pregnancy. James is unsure about the trip because he has never met Romie and doesn’t seem to know much about him other than that he is “some kind of artist.” Romie also does not have any kids and looks “scary – like a bald-headed, fierce-eyed giant.” Students may also infer that James may be nervous about leaving his family.
	

	Page 251

Teacher note: reread the last two sentences on page 251 using appropriate inflection.

Look at the words lucky and maybe.  Why are these words in italics?
	We already know that James is nervous about the trip. Even though James told his friend he was lucky because he was going to ride a train tomorrow, the italics signal that James is unsure if he is actually lucky to be taking this trip.

They also signal that he is saying these words in his head.
	

	Page 252

What does the author share with us about Mama on this page?
	She is worried that Romie will be busy with his art show and unable to spend time with James on his birthday. Students may infer that she wants James to have an enjoyable birthday. She is caring and tries to soothe James’ nerves. She is kind to her brother and sends him pepper jelly. Students may infer that Romie must really like pepper jelly and may not be able to get it in New York.
	

	Page 254

The author writes, “Then I saw it…New York City. Buildings stretching up to the sky. So close together. Not like North Carolina at all.” What can we infer about the buildings in North Carolina?
	The buildings in North Carolina must be short and spaced far apart.
	

	Page 256-257

What does the author share with us about Romie on these two pages?
	We learn that he is very busy working in his studio and that James won’t see him very often. He has a big art show coming up, and we learn that he is a collage artist and pastes together paint, photographs, newspapers, and cloth to create his art. He has a big, booming voice and is thankful for the pepper jelly that James brought.
	

	Page 258

James says “I felt like I was on top of the world.” This is a metaphor that means you feel fantastic. Why does James feel so good right now?
	He had a great day exploring Harlem with his aunt. He saw lots of friendly people greeting each other and calling out hellos from their porches. He played stickball with kids in the neighborhood, ate ice cream, and went to a rooftop barbeque.
	

	Page 261

Ruined means “wrecked” or “destroyed.” Why did James think his birthday would be ruined if he spent it with Romie?


	On page 252, we learned that James’ mother makes him lemon cake and takes him to a baseball game on his birthday. James knew his Aunt Nanette knew that he liked cake and baseball games. He doesn’t think Romie knows about these things.
	

	Page 262

What does James think about Romie’s art when he sees into his studio for the first time?

How is this different from what he had originally thought about his uncle’s art?


	He thought the studio was exciting and interesting – a “glorious mess” of scraps, paintings, and art supplies. He especially connected with the images of Harlem that were in Romie’s collages. 

Before seeing them, he had called Romie’s paintings “dumb” and thought they sounded “kinda easy” to make. 
	

	Page 263

What is the significance of pepper jelly in this story?


	It helps James and Romie bond over a shared experience. It connects four generations of family – from Romie and Mama’s grandparents all the way down to James. It inspires Romie to make a new painting.
	

	Page 264

How does Uncle Romie make James’ birthday special? What do they find they have in common? 
	Romie gave James presents that his parents had sent. They ate jelly together. They talked about trains, which they both enjoyed watching when they lived in North Carolina. James learned that Romie knows a lot about baseball. They went to a baseball game, where they shared a bag of peanuts and tried to catch home runs. 
	

	Page 266

What shows that James has changed his opinion of Romie?
	James sits and talks with Romie at the end of each day. James says “Daddy was right. Romie was a good man.”
	

	guided practice (Gradual release leading to students independently completing task): Text dependent task includes text dependent questions leading to a culminating question that allows students to demonstrate understanding of the big ideas and key understanding by citing evidence from multiple places in the text. 

text based questions (Taken from close reading):

1. What does the author share with us about Romie on pages 256 and 257?

2. What do James and Romie find they have in common? 

3. What shows that James has changed his opinion of Romie?

culminating question:

On Page 250, James says Romie “looked scary – a bald-headed, fierce-eyed giant.” How do the experiences in New York change his impression of his uncle?
	

	closing: Highlight key skills and strategies students used while making meaning of the text. For example: I like the way Bryce cited evidence from the text. I noticed Joe was inferring meaning when he recognized that Jessie was feeling guilty. 
	

	assessment: observation checklist, written response
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