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                                                                       C&I Lesson Plan Template


	Unit 6/Week 4
	lesson Two Bad Ants

	Grade 3
	subject:    ( ELA    ( SS    ( SCI    ( Math    


Preparation

	content objectives: 
· Students will be able to read closely to determine what the text says explicitly and to make logical inferences from it, using specific evidence when writing and speaking to support conclusions drawn from the text.

*Teachers can write or adjust content objectives to meet the needs of their students.
	language objectives:
· Through discussion and writing students will demonstrate an understanding of word relationships and nuances in word meaning.

*Teachers should review the text dependent questions in order to specifically identify which language features being addressed. Those language features should be inserted into the objective. 

· Students will engage in a range of collaborative discussions and build on others’ talk in conversation by responding to the comments of others through multiple exchanges.

*Collaborative discussion includes one-on-one partnerships with students and/or adults, small groups, and the whole class. 

*Teachers should identify and incorporate those language features necessary for students to effectively communicate their ideas to one another.

	accommodations (IEP/504): Use appropriate accommodations as designated by students’ IEPs and in response to students’ needs. 
	materials

· Teacher’s Edition 
· Student Anthology

	ela/literacy standards: RL.3.1, RL.3.2, RL.3.3, RL.3.4, RL.3.5, RL.3.7, RL.3.10, W.3.4, W.3.5, W.3.6, W.3.10, SL.3.3, L.3.1, L.3.2, L.3.3, L.3.4, L.3.5
	content area standards: N/A

	instructions: First Reading: During the first reading students will read to understand the purpose of the text. On level students will read the text independently. Below level readers will read the text with the teacher, a partner or using the listening center. Rereading (2 lessons): During the next readings, done over two days, students will carefully examine the author’s choice of vocabulary, syntax, and literary elements. Students will cite evidence from the text to gain deeper meaning. During these lessons students may be asked to record their ideas in writing. Culminating Writing Task: Students are challenged to organize their thinking and cite evidence to explain the big ideas of the text.  


Building Academic Vocabulary

	embedded instruction (Tier 3 & Tier 2)
Identify vocabulary words that require some attention in order for students to comprehend the text. Define these words quickly in context, using a student friendly definition.
	extended instruction (Tier 2)
Identify vocabulary words that build academic language and are essential to comprehending the text. These words may be defined quickly in context, but will be revisited for students to integrate into their vocabulary.  

	eager (pg 360) – excited
dusk, twilight (pg 362) – the time before it gets dark when the sky is less bright

vanished (pg 365) – disappeared
unnatural (pg 366) – different from normal behavior 

plunged (pg 367) – move downward suddenly 

feverish (pg 372) – very excited or worried 

chamber (pg 373) – a room or space with a special purpose 

senseless (pg 374) – happening for no reason

grateful (pg 375) – feeling thankful 

battered (pg 375) – beat up
	swiftly (pg 360) – quickly
remarkable (pg 360) – unusual or surprising 

anxiously (pg 363) – worried about something 

delicate (pg 364) – needing to be treated carefully
unbearably (pg 371) – very painful
stunned (pg 374) – surprised or shocked



Teacher overview

	big ideas and key understandings: When you stray from home, you often end up missing what you had.

	synopsis: The title characters, while journeying through a human home, decide to exploit a sugar bowl on their own rather than delivering the crystals to the colony's queen. They experience misadventures: they land in a cup of coffee (seen by the ants as a “brown, boiling lake”), fall into a sink and are threatened by its garbage disposal unit, are ejected from a toaster, and are nearly electrocuted when they enter an electric outlet. Chastened, they rejoin a line of ants carrying sugar back to the colony.


Lesson

	introduction/opening: “Today we will read Two Bad Ants. All good readers pay close attention to the text. As we read today I want you to be thinking about the text and its meaning.” 
	Teacher Notes:

	text dependent questions

· Begin with a “winnable” question that will help orient students to the text.

· The sequence of questions should build a gradual understanding of the key meanings. 

· Questions should focus on a word/phrase, sentence or paragraph. 
	responses

· Answers that reference the text. 
· Multiple responses may be provided using different pieces of evidence
· Inferences must be grounded logically in the text
	

	Page 360

A crystal can be many things. In this case, it’s describing a grain of sugar. What words or phrases are used to described the sugar crystal?
	The scout called it a “remarkable discovery – a beautiful sparkling crystal.” The queen deemed it the most delicious food she had ever tasted. It made her very happy and she wanted many more of them.
	

	Page 360

What do we know about the relationship between the ants and the queen?
	The ants work very hard to please the queen. The ants understood that because the queen wanted more sugar, it was their job to get it. The text also says the queen is “the mother of them all.” Students may infer that the ants are afraid of upsetting the queen, since “her happiness made the whole ant nest a happy place.”
	

	Page 364

The journey through the “forest” was scary and difficult for the ants. What words and phrases on pages 361-364 does the author use to show this?
	The scout says the journey was “long and dangerous.” The author describes “long shadows,” “dusk turning to twilight, twilight to night,” and a twisting path carrying them “deeper into the dark forest.” The ants “anxiously listened for the sounds of hungry spiders.” The “call of crickets echoing through the woods like distant thunder.”
	

	Page 365

The picture on this page helps us understand that the “strange world” the ants entered is a kitchen. What do the ants find strange about this?
	The kitchen is “strange” because it is so different from their anthill. The smell of “dirt and grass and rotting plants had vanished.” There was no wind (because they are indoors). They thought the sky was gone (because there is a ceiling overhead). The surfaces are all smooth and shiny (students may infer that there aren’t many smooth, shiny surfaces in an anthill).
	

	Page 366

Why don’t the other ants notice that the two small ants stay behind?
	The other ants were in a big hurry to leave because there was something about the unnatural place that made them nervous.
	

	Page 368

The ants have been put into a cup of coffee or tea. What descriptive language does the author use to help us see this terrifying event from the ant’s perspective?
	The author writes that… the ants were “shoveled up…high into the air” and then “dropped from a frightening height” into a “boiling brown lake.” Once in the coffee/tea, the “giant scoop stirred violently” and the ants had to “paddle hard to keep their heads above water” (students may infer that they ants were afraid of drowning). A “whirlpool sucked the ants deeper and deeper”. The ants were “gasping for air and spitting mouthfuls of the terrible, bitter water.” Last, the lake tilts as the man begins to drink and the ants “feel themselves pulled toward a pitch-black hole.”
	

	Page 371

The author describes the inside of the toaster as “unbearably hot.” What clues are on the page to tell you the meaning of this phrase?
	The fact that they ants were afraid they would soon be cooked tells you that “unbearably hot” must mean extremely or dangerously hot. Students may also infer that the red glow in the toaster indicates that the temperature is very hot, since metal objects often turn red when heated.
	

	Page 373

The ants climb out of the garbage disposal, having survived yet another dangerous situation. What previous dangerous situations have they survived?
	 The trip to the house, the coffee, the toaster, the water faucet…
	

	Page 375

What words/phrases from the story indicate that time is passing?


	361 – It was late in the day

362 – Dusk turned to twilight, twilight to night

363 – Dew formed on the leaves above (students may infer that dew forms overnight).

364 – At last, they reached the ledge

366-367 – The ants fell asleep… then daylight came

375 – Night had returned
	

	Page 375

What about their return to the ant hole makes the ants realize that it is “where they were meant to be?”


	They heard the joyful sounds, they knew how grateful their mother queen would be, they were happier than they’d ever felt before.  They were with their family. It is also much safer than the outside world. Students may also infer that “meant to be” indicates that the ants realized that it was their duty to serve the queen and the colony.
	

	guided practice (Gradual release leading to students independently completing task): Text dependent task includes text dependent questions leading to a culminating question that allows students to demonstrate understanding of the big ideas and key understanding by citing evidence from multiple places in the text. 

text based questions (Taken from close reading):

1. What do we know about the relationship between the ants and the queen?

2. The ants climb out of the garbage disposal, having survived yet another dangerous situation. What previous dangerous situations have they survived?

3. What about their return to the ant hole makes the ants realize that it is “where they were meant to be?”

culminating question:

Based on the text, how do the ants’ travels lead them to realize the ant hole is “where they were meant to be”?
	

	closing: Highlight key skills and strategies students used while making meaning of the text. For example: I like the way Bryce cited evidence from the text. I noticed Joe was inferring meaning when he recognized that Jessie was feeling guilty. 
	

	assessment: observation checklist, written response
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